Body Paragraph Rubric:  Content
	4

	· In general, the paragraph presents ideas that are complex and fully developed.

· Quotations or paraphrasing support the topic sentence ideas so strongly that there is no stretching to support the topic. 
· There are no gaps in thinking, and the connections back to the topic sentence are subtle and fluid and avoid redundancy by developing the topic sentence ideas rather than repeating a phrase over and over. 
· The analysis coming after these references follows the complete analytical process and discusses where and what the references say how this supports the paragraph topic and the why it’s important for paper’s thesis. 
· The analytical ideas are perceptive and insightful and occasionally may present ideas that do not even occur in the mind of the reader. 

	3

	· The paragraph has a clear purpose established in its topic sentence that is on topic and part of a larger thesis.  
· Quotations or paraphrasing from the original text connect to and support the idea established in the topic sentence and are of an appropriate length, though occasionally the reader questions if stronger examples were overlooked.  
· The connections back to the topic sentence are easy to identify though they may be obvious and lack subtlety and may verge on repetition. 
· The analysis coming after these references follows all steps in the analytical process:  there is an identifiable   where, what, how, and why, but the connections made at each stage may be superficial.  

	2

	· The paragraph has a purpose established in its topic sentence, but the idea may not be fully developed.  
· Quotations or paraphrasing from the original text may not be apt or suitable to the ideas in the topic sentence; some may not seem to fit the topic. Additionally they may be too long or too short.  
· Connections back to the topic sentence ideas may feel redundant and simply repeat a key phrase with little variation.  
· The analysis coming after these references follows some the analytical process, but there may be some gaps in thinking, or the steps may be too obvious or feel forced to the reader. 
· One of the more complicated steps such as the how or why step may be underdeveloped or missing.  

	1

	· The paragraph has a purpose established in its topic sentence, but the idea is overly simple, i.e. the thesis idea may be entirely missing.  
· Most quotations or paraphrasing from the original text do not seem to be a natural match for the idea that they are supporting, and instead seem to be stretched to match the ideas.   
· Quotations may also be unacceptably long or short. 
· The analysis coming after these references show significant gaps in thinking; both the how and the why step may be underdeveloped or missing. 
· There may be a few implied connections attempted.  Additionally paragraphs begin to feel very redundant in their attempts at analysis, as the author is almost entirely dependent upon using the same, unvarying words to connect back to previous ideas.  

	0

	· The paragraph may establish a purpose in its topic sentence, but it may not be the appropriate purpose as per the paragraph’s requirements or it may be unacceptably brief.  
· Quotations or paraphrasing from the original text sometimes leave the reader bewildered as to how they could ever support the topic sentence ideas; they may seem to support a different topic.  Because of this, they sometimes fail to connect back to the topic sentence ideas.  
· Potentially the writer may provide no examples for support.  
· Analysis of any kind is almost entirely absent and attempts may simply seem like a summary.   


Conventions (L 11-12.1,2)

	4
	· Standard English conventions and spelling are used without error and frequently demonstrate a knowledge of more complicated usages. (L.11-12.1,2)

	3
	· Standard English conventions and spelling are used correctly and sometimes demonstrate a knowledge of more complicated usages. (L.11-12.1,2)

	2
	· Standard English conventions and spelling are used correct most of the time, but there are noticeable errors. (L.11-12.1,2)

	1
	· Standard English conventions and spelling show frequent and distracting errors. (L.11-12.1,2)

	0
	· Standard English conventions and spelling demonstrate unacceptable degrees or frequency of errors. (L.11-12.1,2)


Transitions (W11-12.1)

	4
	· Transitional phrases are varied, appropriate to context, and enhance fluency in thinking, but are so efficient they are almost unnoticeable. (W11-12.1)

	3
	· Transitional phrases are clearly employed and create fluency in both writing and to a lesser degree than 4 level papers, thinking. (W11-12.1)

	2
	· Transitional phrases are present between examples, but may not be as effective or serve to enhance the connection of ideas. (W11-12.1)

	1
	· Transitional phrases are few and ineffective, causing the reader to reread passages frequently. (W11-12.1)

	0
	· Transitional phrases are almost entirely lacking, or used inappropriately for context. (W11-12.1)


Voice (W11-12.1)

	4
	· Formal voice is consistent and appropriate formal, but the presence of an individual voice is strong and the writer has imbued the text with a unique flair. (W11-12.1)

	3
	· Formal voice is maintained throughout the paper (no you, etc) and the voice sounds natural and not stilted, though not as individual as a 4 level. (W11-12.1)

	2
	· Formal voice is maintained, but may not sounds as natural, i.e., awkward constructions may be used to maintain it. (W11-12.1)

	1
	· Formal voice shows frequent lapses (several occurrences of “you” or “we”) and may sound unnatural to the task. (W11-12.1)

	0
	· Formal voice shows severe lapses in number and in offence (inappropriate uses of “I”). (W11-12.1)


